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Abstract.
According to Vaillant (2002) there is a great concern about the effectiveness and quality of
the initial education for teachers that colleges are offering today. (p. 21). That is the reason why
this research attempts to go deeply through the experiences that influence on training teachers in
their initial education especially during pre-service practicum. This research took into account
the experiences of eight students from Universidad de la Salle, who made their pre-service
practicum in Corporación Unificada de Educacion Superior (CUN). To start with, observations
and interviews were carried out with the pre-service teachers; they were analyzed in three stages,
initial training teacher, pre-service experiences and factors that influence on training teachers
during their pre-service practicum. Given the previous state, the stages mentioned before were
analyzed through codification, in which the experiences told by the pre-service teachers helped
identify factors that could influence the development of their initial training process. In sum, the
findings of this research allow making suggestions in order to improve the pre-service process in
the initial education for teachers. Overall, it is important to articulate a systemic and heuristic
approach to the investigation of teaching processes designed as an open system focused on the
teachers‟ context and experiences.
Key words: ESL, initial training teacher, pre-service practicum, experiences and education.
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Resumen
De acuerdo a Vaillant D, (2002) hay una gran preocupación por la eficacia y la calidad en la
educación durante el proceso de formación inicial docente que las universidades están
ofreciendo en la actualidad, es por eso que en esta investigación busca estudiar a profundidad
las experiencias que influyeron en el proceso de formación inicial docente, para ello tomamos
como muestra ocho estudiantes de la facultad de Lengua Castellana, inglés y francés de la
Universidad de la Salle, quienes realizaron sus prácticas pedagógicas en la Corporación Unificada
de Educación Superior (CUN), para esta investigación se hicieron varias observaciones de campo
y entrevistas a los docentes en proceso de formación en las cuales se analizaron tres etapas; la
formación docente inicial, experiencias de práctica pedagógica y factores de la práctica que
influyen en la formación docente. Dado el argumento previo, estas etapas se analizaron por
medio de codificación, en donde se tomaron las experiencias dichas por los estudiantes en
práctica pedagógica para identificar los factores influyen en su proceso de formación inicial
docente. Así, las evidencias hechas a lo largo de esta investigación permitirán hacer sugerencias
para mejorar el proceso de práctica pedagógica en la educación inicial de los maestros. Por esta
razón, es necesario un enfoque de investigación heurístico y sistemático para la investigación de
procesos de aprendizaje el cual está diseñado como un sistema abierto enfocado al contexto de los
profesores y sus experiencias.
Palabras claves: ESLl, Formación docente inicial, prácticas pedagógicas, experiencias y
Educación.
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Chapter 1
1. Introduction:
This Project is a humanistic investigation carried out at Universidad CUN. As such, it was
developed as a case study with a qualitative approach. It aimed to study contexts and behaviors in
order to identify experiences that might affect the professional development of eight training
teachers in their teaching practice. Besides, this project sought to contribute to educational
research concerned with the improvement of education for teachers.
To start with, teaching practice is considered the most important part of their educational
process, and it has been studied throughout multiples investigations. According to Messina
(1999), teacher training is a strategic field of the currently education because it generates the
possibility to transform daily teaching practices. As a result, this research is focused on the issues
that emerged the teaching practice that influenced the initial education and professional
development of the eight participants of this research.
Concretely, it refers to the intentional and planned process that takes place when the training
teachers meet students into a classroom, in order to bring them up through the appropriation of
knowledge shared by them. Because of its formative nature, this study is more oriented towards
the interaction between actors who are starting a relation between human and professional
training, in the case of college education.
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This research project was carried out at (CUN) Corporación Unificada de Educación Superior,
Due to the characteristics of this context, the project dealt with recruitment. Ultimately, it strived
to show what influenced pre-service students‟ development of instructional activities and their
teaching styles.
1.1 Justification: This project originated from the desire of improving teacher training
starting from the pre-service process, because it has been observed that there are several factors
during this process that might influence the professional development of teachers. The main
reason to complete this research is that it will allow the identifications of situations in academic
contexts that define the correct methods of professional development. The findings of such
research can be useful for La Salle University to understand what can be improved in terms of
teacher training to graduate better professionals. Lastly, this project is important for the
researchers because it helps them to develop research skills in the field of education and enrich
their career as future teachers.
According to Vaillant (2002), teacher‟s performance depends on a set of factors which refers
to education, resources, careers, and mentors. This is the reason why, the pre-service process is
one of the main influences in the correct professional development of pre-service students
because they are facing a new academic context. It can be a shock for some to start a teaching
practice especially for those who do not have practical teaching experience. The interaction
between mentor and pre-service student and between pre-service student and students is relevant
in the education of future teachers because they are examples of dealing with real-life academic
and work context.
18
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Since the participants of this study are students from La Salle University, the findings of this
research will allow the institution to improve their pre-service process by allowing them to
identify factors that influence the correct professional development of their students while they
are being. Also, La Salle University will have the opportunity to check the effectiveness of the
institution where their students are teaching to determine if it is the correct place for them. Given
the last argument, both La Salle University and future investigations will have the opportunity to
support their educational research in order to improve teacher training.
Furthermore, it is important to conceptualize the practicum around the notion of inquiry. That
is the reason why, this investigation will allow the researchers to develop skills in the field of
education within a specific academic context, with which they are in permanent contact not just
as pre-service students but as researchers. Hammond (1994) observes that a vision for teachers as
career-long constructors of knowledge of their practice can only be developed if teacher
preparation enables entering teachers to put theory into practice in settings that model and
encourage both state-of-the art practice and inquiry ethic that sustains continued professional
growth (p. 9).
To conclude, this research will be useful to understand how the professional development of
teachers is influenced by the pre-service process, given the possibility to identify factors that
impact them when facing their teaching practicum. Its findings can be useful to improve teacher
training, and the investigation can allow pre-service students to develop research skills.
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1.2 Background of the study: Studies about teacher training, especially those that focus on
the pre-service process are scarce at national and international levels. However, there have been
some investigations in which the authors show how the professional development of teachers is
influenced by experiences in the training teacher. One of those studies was elaborated by
Mule (2006). This investigation was done based on the interaction of pre-service teachers‟
inquiry within collaborative frameworks that resulted from the partnerships between university
teacher education programs and schools. This study showed how important the pre-service
students‟ experiences were during their training, and consequently how these influenced their
professional development.
Another research about teacher training was conducted by Rico and Rodríguez (2011). This
investigation showed specifically the experiences of Colombian teachers around their training and
their professional life. This research analyzed the life stories of each one of its participants in
order to identify characteristics of the teacher training, in order to explore experience away from
the theory. This research showed how the teaching and practice experiences are the most
important aspects in the professional development of teachers.
Also, there is a study made by Vaillant (2002), about teacher training. It showed how teacher
performance depends on different factors such as training, pre-service process, resources, career
and mentors. Vaillant research examined the factors that might affect teachers‟ development
during their career. Due to its nature, this study was important for this investigation .
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There are other previous studies that investigate teacher training and their arguments were
taken into account because they were pertinent to the results of this investigation. For instance,
De Lella (1999) claimed

that las políticas, programas y experiencias de formación docente,

incluyendo la educación de jóvenes y adultos, suponen modelos, por lo regular implícitos, que
condicionan fuertemente tanto los procesos formativos como sus resultados; y que, por ello,
merecen ser explicitados y revisados críticamente (p. 20). Also, Marquez (2009) determined the
connection between theoretical education and the teaching practices in teacher training programs.
This investigation also verifies the importance of teacher and student interaction during the first
stage of education for teacher.
As a result of these studies, teacher training and pre-service practicum are considered the most
important stage in the professional development of teachers due to the experience they receive.
Therefore, carrying out studies on this topic is because they allow to the researchers to get a
better concept of teacher training and pre-service practices. Also, these studies can provide
necessary theory to support and develop teacher training processes, which can deepen knowledge
about teacher formation.
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1.3 Statement of the problem: The pre-service is the base of the initial teacher education and
it is the first experience they have with the students in a class. This experience also helps them to
develop teaching skills and styles, that is why Zeichner (1992) defines the pre-service process as:
„„all the varieties of observation and the teacher experience in an initial education program, as
well as field experiences that preside academic courses work, the early experiences and the preservice” (p. 297). Therefore, the pre-service process of the participants in this study represents the
perfect opportunity to investigate how pre-service teachers learn teaching strategies and set their
own teaching styles.
On one hand the pre-service process represents the base in which training teachers establish
their teaching practice for their careers according to Zeichner (1992). On the other hand, for
Salle University the pre-service means the practicing in which students show everything they
have learned related to teaching and learning theories, which also includes the elaboration of
their final projects, based on the pre-service place in order to apply all the investigative tools
and methodologies studied during the curriculum.
According to the last statement, this research attempts to establish the facts in the preservice process that might positively or negatively influence the initial training teacher‟s
development. In order to analyze the issues that make pre-service teachers establish their
teaching actions and beliefs, it is also expected to show the progress that they have from the
interaction with a real educational context in which they are the main character, taking into
account the pre-service is the first teaching experience they have.
According to Vaillant (2002) , “Latin America and international’s research show that
teachers accept the pre-service is the most important component in their education as teacher,
22
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but at the same time there is not enough research about teaching pre-service and how these
ones are developed and their results. Teaching pre-service allow the relationship between
schools and the educational institutions that is why these ones are the prominent component in
teachers’ education.” (p.20)

Since most teachers accept their pre-service has been the main component in their
educational process, and seen the lack of investigation about it, this research aims to
investigate about how the participants of this research conceive their experiences in the preservice and how these experiences might affect or improve their development as professional
teacher, based on Rico & Rodríguez (2011) and their investigation about initial education
which establishes: „„continuities and discontinuities of the initial education through teachers‟
stories in their pre-service and attempts to understand the teacher training from an
experimental viewpoint instead of a theoretical one.‟‟ (p. 15).
Following the investigation mentioned previously and to be more specific, this research also
tends to see the teacher training education from an experimental viewpoint, because from each
experience the prospective teachers create their own methods to teach and apply what they
learned in college. So that, it is expected to understand how each experience changes the preservice teacher‟s thoughts and beliefs, as well as the progress of their own initial educational
development, in order to identify why and how the pre-service is the base of the theory that
teachers create by themselves based on their initial teaching experiences. Therefore, this
research tends to be more experimental than theoretical.
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1.4 Research question:
How do the experiences during a teacher‟s pre-service influence their initial education and
professional development?
1.5 Objective:

1.5.1 Main objective:
To identify how the experiences during practicum might influence in a positive or negative
way the professional development of eight pre-service teachers of La Salle University.

1.5.2 Secondary objectives:
1. To analyze situations given in the pre-service process which influence the teacher
training.
2. To examine the pre-service process experiences that transform the teaching actions and
theories of eight student teachers.
3. To contribute to the educational development of training teachers with the findings
given along the investigation.
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Chapter 2
2. Literature Review:
The purpose of this chapter is to describe the influences on the training teacher, taking into
account their experiences in the pre-service process at CUN University. It presents the
strengths and weaknesses of this training process and its effects on the professional
development of the participants. Overall, this chapter provides relevant information from
different texts and sources such as articles, electronic magazines, books and a master thesis
that aim to add validity to this study‟s results.
2.1Teacher training: To begin with, it is important to clarify what teacher training is.
Perez (1998) defines it as "the process of action and reflection, cooperative of inquiry and
experimentation, where the teacher learns to teach and why s/he teaches, which is reflected
on their intervention exercises and the development of their own understanding” (p.429).
According to this definition of teacher training, it can be considered as the process in which
training teachers acquire knowledge and skills from their experience. It is focused on different
areas which demand varied methodologies and great diversity of resources to teach. It does not
just refer to the technological resources, but also different ways of modeling a class according
to a specific context.
Another important factor in teacher training is the role the mentor plays with their training
teachers. The Mentor needs to be accurate because they are role models and their influence is
taken as reference by the student teachers. Vaillant and Marcelo (2001) assert that a mentor or
25
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a trainer teacher is a certified professional who has practical and theoretical knowledge, a
commitment to their profession and an ability and initiative to learn and innovate in their field.
Consequently, a mentor must mediate between knowledge and the students, showing
coherence between speech and practice. They should intend to transfer values and also live the
commitment to the profession.
2.2 Initial training teacher: Having an appropriate training process is necessary in order to
become professional and committed teachers. Such processes must articulate the theory with
practice so that teachers are able to face real contexts. In other words, initial teacher‟s experiences
serve as motivation for a progressive development in terms of quality. In this regard, Ferry (1997)
states that “initial teacher training refers to a dynamic training for personal development, working
on oneself and preparation to get fit"(p. 56). To Ferry (1997) this process is dynamic because it
articulates a variety of teaching styles, and it is carried out at different levels and contexts. Another
important aspect is that it requires the mediation of others as well as a good deal of work on
oneself.
Teacher training depends not only on oneself but on other factors such as, teacher educators,
sociocultural context, universities and institutions. According to Perez (2000), initial training
teacher has ranged into two extremes: "academicism vs. socialization”. To him, there must be
relationship between knowledge and social environment to ensure an integral development in the
pre-service teachers. In other words, this training involves a cognitive process which demands
learning theoretical schemes of interpretation, action, and socialization.
Over time, the process of initial teacher education has changed and there is no longer just a
concern with the methodological mastery. It incorporates more general and comprehensive view
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of social and personal development in different contexts, where the future teachers work as agents
of change within a community. As a result, the process of teacher training should be based on
developing skills for facing academic contexts through situations in which quality as humans and
as teachers must be the fundamental requirement for the development of teaching processes.
To Vaillant and Marcelo, (2001) initial training teacher comes to teach the future teachers
how to serve as a mediator of learning, who shows consistency between discourse and practice.
This training needs to include a personal involvement that helps develop values and commitment
to the profession (p. 16).
In other words, initial training must go beyond instructional knowledge and incorporate
opportunities to study how new teachers perceive the profession. This perception implies
working with ethical values and how they should be taught. Professional values must, then be
learned in order to put them into practice according to the society and the classroom. In brief,
initial training needs to be the base of the development of future teachers because a good training
process will enable teacher to educate their students effectively. Institutions or universities must
favor a good training process, which takes into account a curriculum and all the contents of a
training program to study. In addition, it must do an exhaustive selection of teachers responsible
for the training process. They need to have the required expertise to develop curricula in order to
have an optimal process. In this regard, Vaillant and Marcelo (2001) affirm that mentors must
fulfill an integral good training process for future teachers to be prepared for the professional
teaching role they are expected to play (p. 17).
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2.3 Pre-service process: It can be defined from different perspectives depending on the
epistemological approach that addresses it. In this research, pre-service process was observed
from the relationship between the pre-service teacher and the students, the pre-service teacher and
the institution and the pre-service and the head teachers. Within this context, Fierro (1997)
maintains that “pre-service process is a social, intentional and objective praxis in which the
meanings, perceptions and the actions of the agents involved in the teachers-process interfere‟‟
(p. 21).
Huberman (as cited in Moreno, 2002) claims that it is really important to have an organization
in which everyone involved in the educational system motivates human beings professionally and
offers a constructive environment in order to improve the quality of results at work.
Consequently, pre-service practicum is the process that consists of an initial training program
where new teachers have the opportunity to combine all the theory studied in an academic course
with the practical teaching experience. They also have the chance to face academic contexts for
first time. Due to these characteristics, the pre-service process is the most significant period in the
process of becoming teachers during the initial training education. (Vaillant, ( 2002). This
training period aims to train students in the teaching profession so that, they learn to plan,
perform, evaluate, and rethink the teaching act.
For La Salle University, the pre-service process is an autonomous and mediated process of
education. It seeks in particular educational and formative contexts to set knowledge in
interaction and dialogue; such knowledge refers to pedagogy, didactic, research, and
epistemology. From this perspective, this process allows pre-service teachers to embrace the
educational fact from a critical point of view. In Colombia, pre-service courses are not just a
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requirement to get a degree but they are a main stage in which students confront and establish
their teaching beliefs. Through this, they live teaching acts and the interaction in academic
contexts in order to learn to answer certain basic questions adequately: How can I make my
classes interesting?, What can I do if a student gets bored in my class?, How can I create new
dynamic ways to teach and interact with students?, What kind of activities can I do to get the
students‟ attention? And how can I time my activities during the classes? These questions are
evidence of the concern for students when facing teaching practice, even more for those who
have never had practical experience the pre-service represents their first teaching experience.
Most of the participants in this project did not have experience in the educational field so their
first teaching experience was teaching adults. But, what about the experience teaching children?
There are differences in teaching adults and teaching children; differences that must be
understood by teachers in order to enrich their career. According to Rogers and Horrocks
(2010):

“Children usually see themselves as incomplete, not yet arrived, dependent, in transition
toward a better (normally more autonomous) life. Much of their conscious formalized
learning is compulsory and tentative. The perceptions of adults, however, are different.
Much adult learning is voluntary. Adults therefor are often more able to exercise greater
power over their learning than children are. Adult too are often able to put into immediate
practice what they are learning rather than wait for some time before it can be
implemented. Above all, they are able to challenge the sources of new knowledge more
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directly and openly than children do, for they bring to the learning encounter their own
sense of adulthood.” (p .154).

Given the last statement, teaching children is different from teaching adults because they are
developing different stages in their growth such as: motor, critical thinking, personality,
interpersonal relations, and values then, the role of the teacher or practitioner is important, and
also it is an enrichment experience for pre-service students teacher wish enhances their
background. At this point, pre-service practicum should allow training teachers to explore and
recognize similarities between teaching different populations, which would ultimately enrich their
professional development.
Pre-service practicum represents the perfect opportunity for students in full teaching training to
show what they have learned related to theory, teaching strategies, and learning strategy because
they have to put it into a practice. They also have to confront theory and practice and see how it
works in the development of a class. Furthermore, pre-service practice also allows practitioners to
realize if teaching is what they want for their life, because in some cases practitioners in full preservice realize whether teaching is not what they want as a career, especially those who have
never had the experience of teaching before.
For this part, Widlack (as cited in by Rodríguez, 2006) states that the pre-service process can
produce a shock or failure of knowledge in situations related to teaching. Such shock demands to
transform theory into practical action and to achieve better praxis through reflections.
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The next figure (See figure 2.1) represents how the practitioner is in the middle of the preservice process and the influence of her/his reflections. Such process leads her/him to construct
teaching strategies and beliefs.

Figure2. 1. Factors that influence in the initial training teacher.

Apart from an opportunity to learn how to teach, the pre-service process is also an opportunity
to reflect about the teaching act. Reflection emerges when practitioners think over their
performance class after class. Through field journals, they can analyze what they have done and
also about the way to combine practice and theory. Thus pre-service has to be seen as constant
reflection of the teaching act. Certainly, reflection is at the heart of the training process to help
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to guide the experience, because mere immersion in practice is not enough. Thus, it is important
to reflect on the conceptual references learned in college in order to build a real sense and
structure of action in the classroom (Valencia, 2008).
This implies that teachers throughout their academic process and their educational experiences
construct beliefs and ideas that allow them to develop the teaching act. Obviously, the place
where the pre-service is carried out is important because each construct different ways to teach
and different strategies according the population. So that, students who had the pre-service with
adults at colleges or institutions, will have different teaching bases than those who had the preservice in schools with children. As Moreno (2000) state, Universidad Pedagógica Nacional

"Practice is the space in which students are facing academic contexts, it is an
observation process and the moment for student teachers to find good justifications for
knowledge and for teachers to do. Also, it is time for them to learn how to teach, and to
understand that teachers are required to be the ones who have broad and manage the
content knowledge, during this period student teachers also contrast theory learned at
college and practice" (p.246).
Consequently, in initial training education, it is necessary for new teachers to explore different
educational contexts, academic interactions and learning populations. Through this exploration,
they have the opportunity to clarify their own educational concept as well as the different
teaching and learning strategies. Even those who hesitate in teaching could make a decision about
what field of education they would like to pursue.
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2.4 The role of the mentor in the initial training: Another important factor during the preservice process is the mentor who leads the training teacher through this significant process.
Zabalza (1998), states that the mentor is a strong and experienced person who defends the mentee
against the novelty and uncertainty of the start of any professional process. This person is a
competent professional who is able to guide the practitioner through the intricacies of practice. As
a mentor, this person becomes a friend if it is necessary because he/she knows the pressures and
conflicts that inexperience could cause. (p.88)
The relationship between the mentor and the student teachers must be harmonious therefore
the mentor must be a responsible person who encourages the new teachers along the process of
reflection and creation of teaching basics. According to Moreno (2000), mentors are the ones who
help to emphasize and conceptualize experiences based on pre-service teacher‟s teaching
strategies and beliefs. Undoubtedly, the mentor becomes an essential part of the pre-service
process because the new teacher can ask and look for advice and guidance in the pedagogical
process. This role is enhanced when the mentor is willing to answer, provide materials, and be an
academic support. For new teachers, it is important to have a good relationship with the mentor
because a bad environment might affect the development in the training process. In this regard
Lázaro (1997), suggests some elements for defining a mentor. To him, this person should be a
guide, a counselor, and an advisor. S/he should be supportive and friendly. Finally a mentor needs
to have integrity and be experienced. According to Lazaro (1997), “these qualities intensify
when a mentor acts as an internal resource for professional development their educational
progress”. (p. 38).
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Chapter 3
3. Methodology.
3.1 Research methodology: This chapter presents the methodology used in this research first
of all; it describes the type of study and participants. It also discusses data collection instruments.
Overall, it gives a general idea of the methodological framework.
3.2 Qualitative approach: Creswell (1994) maintains that the qualitative approach is an
inquiry set process that involves different investigative methodologies, which explore a social
or human issue and its necessary follow some instructions. Similarly, Taylor and Bodgan
(2006) state that:

“The qualitative approach is an inductive process, which studies specific cases to get
general results that support a common fact or situation. To them when applying
qualitative approach, the contexts, the situation and the characters are seen as a whole,
the researchers must understand the social context and its interaction process. Finally,
Taylor and Bodgan claim that it is important for the research to understand the point of
view of those people under studied, in order to recognize how they conceive the context”
(p. 20)

Given the last statement, the researchers based this project on qualitative approach by
analyzing academic behaviors and contexts in order to find relevant descriptions and
interpretations influence of teaching practicum on the professional development. Concretely,
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in this study researchers focused on individuals interacting as pre-service students in an
academic context.
As Taylor and Bodgan stated previously, when applying qualitative approach in
educational research everything is seen as a whole. Throughout this investigation, the
researchers were part of the context and every issue given in the pre-service interaction was
seen in an integrated way. That is the reason why the method for this research was case study
because with it the researchers aimed to interpret experiences in the teaching practicum that
influence on the professional development.
3.3 Case study: The method of this research was case study. This type of study is used to
analyze behaviors and its circumstances. The researcher becomes a biographer of the
participants committed to examining groups and relationships in this regard Bromley
(1990).states:
“Case study is a systematic inquiry of an event or a group of events correlated that
aims to describe, explain, and contribute to the understanding of the object under
investigation. Also, it is defined as an analysis of specific phenomena such as programs,
events, people, processes, institutions, or social groups.” (p. 97).

Additionally, case studies are used for evaluating the effectiveness of social work practice
and a purposeful sampling approach may be taken in order to choose one or a few cases for
intensive interviewing and analysis (Bogdan & Taylor, 1990).
To sustain why case study was selected as research method in this project, it is important
to mention that for Yin (2009)
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There is not formula when choosing case study as method. This decision depends on the
research question; the more the question seeks to explain present circumstances like some
social phenomenon work, the more that the case study will be relevant. Also, it is worth
noticing whether the question requires an extensive and in-depth description of some social
phenomenon (p .4).

After having set the research question and analyzing it, case study seemed to provide an
effective method for analyzing educational social interaction and behaviors.
3.3.1 The case study protocol: According to Yin (2003), the case study protocol is a
major way of increasing the reliability of case study research and is intended to guide the
investigation in carrying out the data collection from a single-case study. In that way, it is
important for the researchers to follow the case study protocol in order to identify what
influence the professional development plays in the educational field. Given the last
argument it will be presented the protocol followed in this research.
A.

Introduction to the case study purpose of protocol

A1 Case study questions, hypotheses, and propositions.
A2 Theoretical framework for the case study.
A3 Role of protocol in guiding the case study investigator (notes, observations).

B.

Data collection procedures

B1. Names of documents and investigations
B2. Data collection plan (schedule the period to collect information during each semester).
B3. Identify specific documents to be reviewed and where they can be accessed.
36

INFLUENCE OF TEACHING PRACTICUM ON THE PROFESSIONAL DEVELOPMENT OF EIGHT PRE SERVICE
TEACHERS FROM LA SALLE UNIVERSITY AT “CORPORACION UNIFICADA DE EDUCACION SUPERIOR (CUN)”

B4. Selecting the instruments for data collection
B5. Preparation of questions for surveys and interviews
B6. Design grids to collect the information

C.

Outline of case study report

C1. Training teachers context and background
C2. Influences on professional development
C2. Pre-service experiences
C3. The teaching practice
C4. Observation, relevant investigations, and list of persons to interview

D.

Case study questions

D1. What Influences the professional development of training teachers?
D.2 why is the pre-service practicum an important stage for training teachers?
D.3 What are the main influences on the professional development during the pre-service
process?

D.4 What are the experiences that student teachers have in the pre-service process?
D.5 How do student teachers conceive the pre-service process?
D.6 How do student teachers develop teaching strategies and beliefs during the pre-service
process?
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In the next figure (Table 3.1), the researchers show how the instruments were applied with the
participants under study.
Table 3.1
Sequence and population in which was applied the instruments to collect data
Observations

Pre-service students

Interviews done

Photos

One interview per
semester to each
student.
Total. 24
Interviews applied

52 photos
taken during
the research.

interviewed
One observation per
semester. Total 3
observations.

8 pre-service students
between 21 to 35
years old

Concretely, with the application of case study, the researchers sought to analyze the
experiences that influence on the professional development during the teaching practicum.
They did so by certain aspects suggested by Merriam (1998):

 Explain the reasons for the problem, the background of the situation, what
happened, and why.
 Explain why innovation worked or failed to work.
 Discuss and evaluate alternatives not chosen.
 Evaluate, summarize, and conclude, thus increasing its potential
applicability.
3.4 Research Population and sampling: This research was carried out at Universidad
CUN, with students between 17 and 40 years old with a level of English under A1. The
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participants selected were required to do their pre-service in this institution and they were
between 21 and 35 years old. Most of them did not have teaching experience.
3.5 Context : LA CORPORACION UNIFICADA DE EDUCACION SUPERIRO (CUN)
A private institution, established as a juridical person of common utility. In its thirty years of
existence, has established an Institutional Educational Project (PEI), Which is permanently
transforming student learning through its three schools: Administrative Sciences, Engineering
and Communications, methodologies face and distance study. Its mission is to contribute with
knowledge building and integrate formation for new leaders with global business vision who
will be serving the harmonious growing of society. Its vision, to be realized in 2017, is to be
the first Private University Education Institution national and internationally recognized by its
excellence in academic formation and guaranteeing the creation of social values. Therefore,
the researchers gathered information in this institution regarding the relationship between
CUN students and La Salle pre-service students while completing the teaching practicum. The
small learning space of the institution and its few technological resources led pre-service
students to be creative when teaching English under improper conditions.
3.6 Participants. This study sought to approach the experiences that a group of eight
student teachers from La Salle University had during their pre-service process at La CUN
University. The main purpose was to identify how these experiences influenced their
professional development since they could both establish their beliefs about how to teach and
do research based on their own practices and experiences. The eight participants of this
research were selected based on their background. Some of them had not worked as teachers
before and they had not had experience in teaching adults. This research focused on student
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teachers who had never had the experience of teaching. This choice facilitated observing the
formative and professional development of these participants beginning their pre-service
process.
3.7 Sampling. : According to Messina (1998), nonprobability sampling is the method of
choice for most qualitative research, because the researchers expect to use the data not to
answer questions like „how much‟ and „how often‟ but to solve qualitative problems such as
discovering the implications of what occurs and the relationships linking occurrences.
Therefore, this research selected purposeful sampling, as type of nonprobability. Aaccording
to Messina (1998) it is based on the assumptions that the investigator wants to discover,
understand, and gain insight and therefore must select a sample from which the most can be
learned (p. 61). In purposive sampling, the researchers followed the next steps suggested by
Messina (1998) in order to select the correct sampling for the research. Those steps were
sequenced as follows:


Determine what section criteria are essential in choosing the people to be studied.



Create a list of the attributes essential to the study.



Proceed to find or locate a unit matching the list.

Consequently, the researchers of this project matched the criteria established for purposeful
sampling with the purpose of the study in order to get information about the cases and the
experiences of the population selected. In this way, the researchers agreed that the correct
population for the research was student teachers without any previous teaching experience.
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They were student teachers from Universidad La Salle between 21 and 35 years old who were
doing the pre-service process at Universidad CUN.
3.8 Data collection. There are three basic techniques to collect data in qualitative research,
conducting interviews, observing, and analyzing documents. According to Merriam (1998)
“It is common for qualitative studies in education to employ only one, and at best two, of the
three techniques for collecting data” (p. 134). For this project, the researchers chose two of the
basic techniques to collect data: observations and interviews. Observations allowed the
researchers to get involved in the situation and discuss results of examining documents and
materials that were part of the context. Interviews allow the researcher to interact with the
participant and understand their experiences throughout the pre-service process. However, for
the researchers it was necessary to also use photography in order to record the environment of
the context and see its implications on the experiences of the participants. This facilitates the
evocation of facts, which according to Fernandez (1980) represents a deliberate behavior of the
observer, whose objectives go on line to gather data based on which order to formulate and
verify hypotheses (p. 135).
Therefore, to identify the influence of the pre-service process on the professional
development of the participant, it was necessary to set dates in order to analyze the information
progressively. In this way, the researchers created the following timetable each semester
during the investigation to register data collected in every session. (See Table 3.2)
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Table 3.2
Schedule used to collect data

First semester October
2011
Application of first interview

Second semester May
2012

x
x

Application of second interview
Application of third interview
Application of observation grid

Third semester October
2012

x

x

x
x

3.9 Data collection instruments: Data collection instruments were applied during the three
semesters of the pre-service process. To start with, a grid observation form was applied to
perform a diagnostic to understand the environment where the pre-service process was being
carryout. This observation method was based on Marriam (1998), who considers observation
as a research tool when it serves a formulated research purpose, which is planned deliberately,
recorded systematically and it is subjected to checks and controls on validity and reliability.
Thus, the observation conducted by the researchers to identify patterns and understand
behaviors and situations occurred in the context.
Also, a semi-structured interview was applied in every semester because this allowed
identification of beliefs and theories that training teachers seemed to activate based on the
experiences they were having. Semi-structured interviews are a set of prepared questions that
act as a guide for the researcher (Taylor & Bogdan 2006). They encourage the researcher to
include additional questions in order to obtain significant information for the research.
42

INFLUENCE OF TEACHING PRACTICUM ON THE PROFESSIONAL DEVELOPMENT OF EIGHT PRE SERVICE
TEACHERS FROM LA SALLE UNIVERSITY AT “CORPORACION UNIFICADA DE EDUCACION SUPERIOR (CUN)”

Finally, some pictures were taken in order to capture where the pre-service process took
place. These pictures allowed to identify and register factors that influenced the initial training
teacher.
3.9.1 Semi-structured interviews: Semi structure interviews are similar to structured
interviews, in which questions should be planned according to the topic that is intended to
investigate. A semi-structured interview can be conducted using open questions and in
structured interviews the questions are closed. To gather information for this project, the
researchers selected semi-structured interviews because this type of interview leads the
qualitative research through the study and analysis of human behavior and contexts. According
to Taylor and Bogdan (1984), interviews are oral descriptions of the participants‟ experiences,
and an in depth semi structured was used to discover categories, themes and other relevant
information about the participants under studied. (p. 30)
Throughout this investigation, the researchers agreed to a set of questions to collect relevant
information about the experiences the participants were having during the pre-service process,
based on the observations made in each semester. Every question in the interviews was
designed to find out what was influencing the professional development in the participants,
and to understand the experiences they were having to identify specific issues that made them
construct teaching their beliefs and strategies.
In a case study, these kinds of interviews are important because they allow the researchers
to interact with the participants and to handle the questions in order to obtain more information
relevant for the study. According to Merriam (1998), the semi structured interviews either all
of the questions are more flexible worded, or the interview is a mix of more and less structured
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questions (p. 75), this is the reason why the researchers selected this instrument to collect data,
because the largest part of the interviews are guided by a set of issues and questions to be
explore. This format allowed the researchers to respond to the situation at hand.
These are the kinds of questions that were asked to the participants.
1. Make a brief description of your first day of pedagogical practicum, taking into
account your feelings, the institution and the relationship with the others.
2. How did you expect your students to react with your arrival at the pre-service?
3. What positive and negative experiences did you take from the activities that you
proposed in the first semester of pedagogical practicum, what did you learn from
them? Why?
4. What did you like about your homeroom teacher? What did you dislike?
5. How did the head teacher influence on your first semester as pre-service teacher?
6. How did your students respond to all the pedagogical proposals to learn English
made by you? Was it what you expected?
7. What would you change from your first pedagogical practicum?
8. Self-assess your first semester of pedagogical practicum taking into account the
positive and negative aspects.

Concretely, it was used semi-structured interviews were used because they are a set of
prepared questions which act as a guide for the researcher. To Taylor and Bogdan (1998), this
format also leads the researcher to interject with some other additional questions in order to get
significant information for the research.
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3.9.2 Photographic grid’s observation. This is an instrument that allows the researchers to
observe carefully the context of the investigation. Systematic observation can be participant or
non-participant, may be collectively or individually according to the need of the researcher and
what is intended to search. It‟s necessary to use the mechanical records like pictures to support
the information obtained in the fields of observation. This method is necessary to use an
observation system, like records partially systematized that are called the grid's observation to
collect the information, in which you can write and describe not only the presence or absence
of a certain behavior, but the intensity and frequency produced at the same time.
To apply this instrument, the researchers just needed a device to capture what was
happening during the observation so that the material could be analyzed in its respective form.
According to Merriam, (1998) this kind of record allows the researchers to review the
information recorded and analyze it better. Also it facilitates to make diagrams of the setting
and trace movements through it.

This method is pertinent for the project, because the researchers could support the context
analyzed reviewing the photos to identify specific issues. Below (See Picture 3.1-3.2) is
presented the type of photos taken and the form in which they were analyzed.
Picture 3.1 Pre-service teacher 1
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Picture 3.2 Pre-service teacher 2

The researchers implemented photographic observations, in order to identify relevant events
in the context of the pre-service process, such as gestures, infrastructure, amount of students,
and how well were the classroom adjusted to teach English. This information could be
registered and collected in the following form. ( See Table 3.3)

Table 3.3
Photographic observation grid: used to collect specific information and codify
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PHOTOGRAPHIC OBSERVATION GRID
Teacher’s Name: __________________ Observer’s name: ________________________
Observation Start: ____ Finish: ____ Place: ___________________________________

Aspects

DESCRIPTIVE NOTES
(Notes detailed chronological about what you the observer sees,
hears, what happens, the physical setting)

Place
Description
Head teacher’s
attitude

Training
teacher’s
attitude

Classroom
atmosphere

3.9.3 Process gathering information: The researchers made an observation class per
participant, collecting the information in the next form: (See Table 2)
Since the approach of the research is a qualitative case study, the uses of these kinds of grids
allow the researchers to analyze behaviors and the circumstances in which they occurred. The
biographer of the participants under studied to examine the social group and relationships.
(Bromley, 1990).
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Table 3.4
Grid observation class: Used as an instrument to collect specific information.

How is the preHow is the class How is the head
service student
Environment? teacher attitude?
attitude?

How is the preservice student
perfomance ?

What aspects
How was the
affect or improve
activity
the class
development ?
development?

Students 1
Students 2
Students 3
Students 4
Students 5
Students 6
Students 7
Students 8

The three activities previously described led the researchers to pursue answers to the following
question:
“WHAT INFLUENCES THE TEACHING PRACTICUM ON THE PROFESSIONAL
DEVELOPMENT OF EIGHT PRE-SERVICE TEACHERS FROM LA SALLE
UNIVERSITY AT “CORPORACION UNIFICADA DE EDUCACIÓN SUPERIOR (CUN)”
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Data collection emerged from the experiences of the student teachers in the pre-service
process. The instruments described before, allowed the researchers to collect the information
in an organized and methodological way. During the pre-service process, at the beginning of
each semester, the researchers made an observation per participant in each class in order to get
to know the context and understand the environment in which student teachers were
performing.
After that, the researchers took pictures of the situations given in classes during the
observations. So that, they could have support of the context and analyze it carefully.
At the end of each semester, the researchers conducted a semi-structured interview with
each participant to hear their most relevant experiences during each semester of teaching
practicum. In this way, the researchers could identify the factors that influenced the
professional development of the student teachers. Also, by getting the information through the
interviews, the researchers could see the progression on the experiences of the student teachers
and how they started to construct their own teaching and professional beliefs. After collecting
the information during three semesters, the researchers began analysis.
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Chapter 4
4. Data Analysis and findings.
4.1 Data analysis: Merriam (1998) stated that analyzing data in qualitative research
means providing the reader with a depiction in detail to show that the author‟s conclusions
make sense. Then, qualitative studies should include, quotes of interviews, descriptions, details
of the process and articulation between theory and the research as a whole.
According to Yin (2003), data analysis in case study consists of examining, categorizing,
and tabulation or testing data to address the initial propositions of the study. When analyzing
data in a case study, it is necessary to have cleared the techniques in order to understand
information and its evidences. In this research, data is analyzed deriving meaning and insight
from the context under studied and frequency pattern found in the interviews, and
observations.
4.2 Overall data analysis: In this investigation it is important to explain the process out
of the investigation. The phenomenon defines that methodology is qualitative, and the
theoretical perspective describes the best way to analyze and interpret what was studied. In this
case, eight participants from Universidad De La Salle University were studied in their teacher
training and pre-service process in order to identify the experiences they had which could
affect in a positive or negative way their professional development. One of the advantages in
the qualitative research is that it allows adjustment to the researcher‟s needs. It also has a
holistic perspective, which studies social groups‟ behaviors or difference types of stages
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without omitting information because it can be important for the investigation. Denzin and
Lincon, (2005) affirm that:
“Qualitative research is a situated activity that locates the observer in the world. Its
consists of a set of interpretative, material practices that make the world visible. These
practices transform the world. They turn the world into a series of representations,
including field notes, interviews, conversations, photographs, recordings and memos to
the self. At this level the qualitative research involves the naturalistic approach to the
world. This means that qualitative research study things in their natural settings,
attempting to make sense of interpreting, phenomena in terms of the meaning people
bring to them”. (p.3)

This study agrees with the statements made by Bromley (1986), who claimed that in case
study is important to be close to the object in the study and their interests. This means that the
direct observations should be given in a natural way, due to the relationship given at the
moment when the researcher access subjective factors such as feelings, thoughts, and desires.
For their part, interviews can be designed in such a way to find convenient data according to
the information required by the researchers (Bromley, 1986). Case study tends to extend proof
widely, while experiments and surveys have a limited approach. According to the last
arguments, the researchers agreed to use as a resource case study, because this kind of
investigation emphasizes the causes that lead the behavior of the participants under study. In
this case, it was observed the experiences that influence the professional development in preservice students. Also, case study helps to describe, analyze and explain them, giving a wide
knowledge of the phenomena under study.
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This approach allows the researchers to retain significant characteristics of the real life
events. For this study, the observations were progressive to separate anecdotic issues from
relevant issues, the irrelevance from the substantive, and the superficial from the deep.
In order to achieve this, the researchers decided to use two types of instruments such as
semi-structured interviews and observation grids, which had photographs to support the
validity of information collected. The procedural logic that was used for the collection of data
was from case studies, they can be summarizing as follows (See Figure 4.1).

Figure 4.1 The case study Process
4.3 Instrument analysis: After gathering all the information the researchers followed
Taylor and Bodgan, due to the fact that they focused on the qualitative approach specifically,
case study. They (1990) proposed an analysis and qualitative approach that consists of three
phases: discovery, coding and relativization, which seek to find in-depth understanding of the
different facts or people under study.
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The first phase consists of searching for specific topics and analyzing all the data in
every possible way to develop this phase. The previous authors suggest the following steps:


Read data repeatedly.



Keeping track of issues, insights, interpretations and ideas.



Search the emerging themes.



Develop typologies.



Develop concepts and theoretical propositions.



Read the bibliographic material.



Develop a guide to the history.
The second phase is encoding: The discovery of key concepts and analysis of all data

related to themes, ideas, concepts, interpretations and propositions. It involves actions such as:


Develop coding categories.



Encrypt all data.



Separate data belonging to different categories of coding.



Examine the data that have not been considered.



Refine the analysis.
Relativization phase: It seeks to interpret the data in the context in which they were

collected. The main actions are: data solicited or unsolicited,

53

INFLUENCE OF TEACHING PRACTICUM ON THE PROFESSIONAL DEVELOPMENT OF EIGHT PRE SERVICE
TEACHERS FROM LA SALLE UNIVERSITY AT “CORPORACION UNIFICADA DE EDUCACION SUPERIOR (CUN)”

 Influence of the observer on the scene.
 Who was there? (Difference between what people say and do when alone and
when there are others in the place)
 Direct and indirect data: Sources (Distinguish between the perspective of a
Single person and a larger group).
 The putative (critical self).

Based on the previous steps, this research opted to apply open codification, in order to
identify frequency issues given at UNIVERSIDAD CUN during the pre-service process, which
influenced the professional development of the participants.
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In the first phase of the data analysis, the researchers carefully read all the experiences
expressed by the participants, like the one showed below (See Figure 4.2)

1. Describa brevemente su primer día de práctica teniendo en cuenta sus emociones, la
institución y su relación con otros.
El primer día de práctica fue un choque emocional para mí. Aunque nuestra profesora de
práctica Rocío Albarracín nos había contado las cosas más relevantes acerca de la institución,
llegar a un salón lleno de estudiantes donde uno es un completo desconocido para ellos,
limita muchos procesos, esto fue por que cuando llegue a la práctica los estudiantes ya habían
iniciado clases aproximadamente 20 días antes. A pesar de esto me incorpore completamente
con el grupo ayudándoles durante todo el semestre y mi relación con ellos y con la profesora
titular fue excelente.

Figure 4.2 Sample of the interview
As a second step, the researchers constructed three categories in order to classify the
information to identify experiences during the pre-service process that affect the professional
development of the participants.
The first category was called INITIAL TRAINING TEACHER, since the participants
were in their first stage of the training teacher, the researchers classified the experiences
described in the interviews, pictures and observations. This strategy aimed to take aspects
related to training teachers mentioned by the practitioners, most aspects related to situations
given in their education, such as relationships, the mentor, and the final project.
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The second category was called PRE-SERVICE EXPERIENCES. Here, the researchers
classified everything related to the experiences the participants were having in the pre-services
process. These experiences were related to the process, feelings and moments that impact them
during this process.
Lastly, the third category was called INFLUENCES IN THE TRAINING TEACHER. In
this category, the researches organized aspects that influence the professional development
stated by the participants. They took into account the most relevant experiences that led the
participants to construct teaching strategies and beliefs for their professional development.
Finally, the three categories were set as it can be seen in Table 4.1.
Table 4.1
Categories to classify the information
INITIAL TRAINING
TEACHER

PRE-SERVICE
EXPERIENCES

INFLUENCES IN THE
TRAINING TEACHER



This categorize is
recognized in the next
codification grid by the
blue color.



This categorize is
recognized in the next
codification grid by the
green color.



This categorize is
recognized in the next
codification grid by the
purple color.



It is taken the aspects
related to training
teachers mentioned by
the practitioners.



It is taken into account
the different experiences
told by the practitioners



It is taken the aspects
that influenced in a
good or wrong way the
training teacher during
the pre-service
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After this, the researchers searched for emerging themes following the open codification
technique based on Taylor and Bogdan (2006), who state that open codification in the
qualitative approach is a systematic process to develop and improve the interpretation given to
the data (p. 150).

Open codification allows for an analytic development of the data and

contributes to the comprehension of ideas, as well as the concepts and interpretations found in
the pre-service‟s experiences seen through the interviews, grids and pictures. Given the
previews argument, the open codification in this research also requires a theory triangulation,
Denzin (1989) defines it as as the power of prove rival hypothesis or rival theories, as well as
alternative explanations given in the same phenomenon according to this, there will be a
theory triangulation, in which it will be compared hypothesis, casualties, and different
perspective to confront theories in the same group of data, allowing a coherent and efficient
critical and analysis of the information.
Consequently, the point is to analyze every single word from the participants to
establish how the pre-service is the foundation of their teaching and their research, identifying
experiences that might affect or improve the professional development, following its
transformation. As a result, after collecting and reading the information carefully, the words
and sentences said by the participants were classified to identify the common points related to
the experiences which influence the professional development of the training teachers during
the pre-service. After getting the most relevant information from the interviews and the
pictures, the researchers assign a code to each sentence in order to categorize it.
Table 4.2 is an example of how the information was classified during the three semesters.
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Table 4.2 Sample. Grid Interview’s Codifications
POPULATION

student 1

student 2

student 3

student 4

DATA ANALYSIS
I had never worked as a teacher. [ Lack of experience]
She introduced us to the class as teachers [It is given the role of the teacher]
She made feel very confident. [Head teacher is a support]
I thought I would feel very observed and maybe criticized I was very
nervous. [Self-consciousness] I felt as if I were working in a team. [team
work is useful]
They set the rules respect to our first practicum at CUN. [clear rules are
important]
It was my first practicum as teacher. [lack of experiences]
She would introduce us. [It is given the role of the teacher ]
Then we sat down as if we were one of the student of the class. [Role of the
teacher is given] The student who doesn‟t care that much about the subject.
[ motivation of the students influence] Sometimes the fact of interacting
with students who were not motivated difficults to manage the class.
[Motivation of the students Influence]
I was always with the best attitude. [Preservice teachersare devoted]
I thought they would react in a disinteresting way because they were adults
[ Preservice teachersperceptions]
They made me realize about mistakes or things that one as teacher ignores.
[Theories foundation]
It is important to promote the cooperative learning. [Theories foundation
from the experience in the pedagogical practicum]
I wanted to know the English level of the students, that way I would be
ready contextualization of the students‟ knowledge]
I felt support and satisfied with the teacher that o was assigned. [The head
teacher influence with his/her attitude]
The classrooms were very small. [ The infrastructure influences in the
development of the class]

As it was mentioned before, the goal of doing a categorized data analysis was to identify
the experiences that influence development during the pre-service of the training teachers.
After the researchers assign the codes to the relevant information taken from the forms, the
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next step is to categorize. At this point the researches create three categorizes to fit the codes in
and classify them into three different stages considered the most important during the preservice. These categories were created according to the repetition of the codes as in Table 4.3.
According to the previous categories, the researches kept analyzing the information, this time
the codes are classified into each category based on Taylor and Bogdan (2006).
Table. 4.3
Sample Codification categories

INITIAL TRAINING
TEACHER
[ Lack of experience]
[self-consciousness]
[Preservice teachersare
devoted]
[ Preservice teachers
perceptions]
[Theories foundation from the
experience in the pedagogical
practicum]
[Preservice teachers miss the
experience teaching children]
[It is needed a correct guide]
[Theories foundation from the
experience in the pedagogical
practicum]
[ final project engages to the
PP]
[Theories foundations based on
previews PP experiences]
[Group management improves]

CATEGORIES
PEDAGOGICAL
PRACTICUM
EXPERIENCE
[team work is useful]
[ Lack of students motivation]
[clear rules are important]
[ motivation of the students
influence]
[environment influence in the
development of the practicum]
[ team work could be a
difficulty]
[ the head teacher lean too
much on the practitioner]
[Lack of motivation of
students]
[ Preservice teachersneed time
to teach widely]
[Team work is seen as a
support]
[Practitioner are not agree with
the head teacher ]

INFLUENT FACTORS IN THE
TEACHER EDUCATION
[It is given the role of the teacher]
[Head teacher is a support]
[Role of the teacher is given]
[ Head teacher attitude influence]
[Time distribution]
[Preservice teachers need time to
teach widely]
[ The infrastructure influences in
the development of the class]
[feeling influence in the
development of the PP]
[I t is not given the role of the
teacher]
[negative perceptions before
starting the PP]
[The head teacher has a negative
influence]
[It is given enough confident on
the practitioner]
[It is needed a correct guide]

Since open codification is a systematic process to develop interpretation of data given in a
social context Taylor and Bogdan, 2006, this research required a re-codification to get deep
into the specific details of the issues given during the pre-service process so that, identify the
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experience that influenced the most on the training teachers. That is the reason why, the
researchers made the last codification of the codes as follow (See table 4.4)
Table 4.4
Sample Subcategories

SUBCATEGORIES
Experience.
Perceptions.
Knowledge
Influences

SUBCATEGORIES
Influence.
Motivations.
Team Work.
Time.
Rules.

SUBCATEGORIES
Role of the teacher.
Time.
Influence
Performance.
Guide.
Place.

As a result, the researchers collected the necessary information to answer the question that
leads this investigation. So that, finally and following the theory presented before, the last step
was to relate all the information collected via pictures, interviews, and observation grids in
order to triangulate.

4.4 Triangulation: To start with the triangulation process, information gathered through
interviews and observation grids with photographs to support obtained results were taken into
account. These observations were made during the three semesters of practicum at Universidad
CUN. To obtain the results first of all, the information was encoded through instrumenst. The
information from interviews and the grids of observation was mixed, and as a result the
researches obtained the sub-categories. According to Strauss and Corbin (1990), sub-categories
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should have an order as follow: name, reveal, and develop, which means splitting the data which
is analyzed in detail so that they can compare and find their differences and similarities. This is
represented in Figure 4.3.

Figure. 4.3. Sample Sub categories
When the documents were analyzed individually, it was compared the results of the interviews
and observation grids to set sub-categories, which were analyzed and classified within the
categories and proceeds to triangulate information again. To give greater validity to this research,
the researchers examined new results (sub-categories) which were recoded carefully, they gave an
interpretation which to identify concepts and discover their properties and dimensions.
After having clear the properties and interpretation of the sub categories, this ones were
classified and grouped into categories. For this purpose, the researchers used a methodical
triangulation system, which is more in line with qualitative researches. Then, the sub-categories
were analyzed through the case study method in order to increase the validity of the results. To
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achieve this, it was necessary to have two types of instrument to verify the information. This way,
the more grade of triangulation, the more reliability of the findings. Taylor and Bogdan (1990)
stated that triangulation is seen as the best way to protect research trends, when confronting and
cross-checking submit the stories of the participants involved. In the case of this research, the
information is taken from students in teacher training process. (See figure 4.4)

INITIAL TRAINING

PEDAGOGICAL PRACTICUM

SUB - CATEGORIES

SUB - CATEGORIES






Experience.
Perceptions.
Knowledge
Influences







Influence.
Motivations.
Team Work.
Time.
Rules.

INFLUENCE FACTOR IN THE
TEACHER EDUCATION

SUB - CATEGORIES








Role of the teacher.
Time.
Influence
Performance.
Guide.
Place.

Figure 4.4. Sample Recodification.
In addition, triangulation of methods makes easier the appreciation and understanding of an
investigation problem. Another added benefit of this procedure is that allowed researchers to
forge their creativity and flexibility when designing the instruments and the data analysis. Raising
the degrees of variation when the researcher had to observe carefully the object of study focused
on a holistic level. According to Taylor and Bogdan (1987), triangulation is a way of collecting
information within a participatory monitoring system, which makes a more reliable research. It
does not support an absolute truth, but it helps to reduce the risk also called bias, giving greater
62

INFLUENCE OF TEACHING PRACTICUM ON THE PROFESSIONAL DEVELOPMENT OF EIGHT PRE SERVICE
TEACHERS FROM LA SALLE UNIVERSITY AT “CORPORACION UNIFICADA DE EDUCACION SUPERIOR (CUN)”

validity and reliability to the information found. In the net table (See table 4.5), it is presented the
triangulation for this project.
Table 4.5
Sample of Triangulation.
INFORMATION /INSTRUMENTS
CATEGORIES

INTERSECTION

SUB-CATEGORIES
INTERVIEWS

SUBCATEGORIES
GRID’S OBSERVATION

COINCIDENT
ELEMENTS

RESULTS

RESULTS

RESULTS

RESULTS

RESULTS

INITIAL TRAINING

PEDAGOGICAL
PRACTICUM
INFLUENCE FACTOR
IN THE TEACHER
EDUCATION

Triangulation is considered as the last level of analysis Taylor and Bogdan, (1996) because
it consists of comparing and classifying categories where it appears a generation of
approximate conclusions, they are used to organize categorical data in order to compared and
give approximate conclusions of the reality of the topic under studied, as it is shown below
when obtaining results and their validity (See table 4.6).
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Therefore, the triangulation shows the following details:
Table 4.6
Triangulation between Grid Observations and Interviews
Finding and results

Initial Training

Pedagogical practicum
experience

Grid
Codification

interviews

Grid
Codification

Guide

Experiences

Abilities

Relationship

Perceptions

Relationship

Accompaniment

knowledge

Insecurity

Influences

interviews

Influence factor in the teacher
education

Grid
Codification

interviews

Initiatives

Teacher‟s role

motivations

Environment

Time

Unrespect

Team work

Resources

Influence

Initiatives

Time

Accompaniment

Performance

Nervous

Incredible

rules

Teacher‟s role

Selfishness

Influence

Guide

Place
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4.5 Findings and results
It is important to highlight the categories emerged from the data analysis, taking into account the
research question and the objectives. In the following chapter, it will be presented what was
found in the analysis of each category in order to respond the initial statement. After the
triangulation, the researchers were able to identify the most important meaning of the experiences
taken from the participants during the pre-service process, and its relation with the categories.
4.5.1 Initial training teacher: In this category it is reviewed the aspects related to the training
teacher mentioned by the eight pre-service teachers chosen for the investigation, what it is
expected, it is to get the process they had in the pre-service which are directly related to their
initial training. According to Villant (2002) a teacher should go from the function "Solo" to the
"companion" of the student. Not just who imparts knowledge, but who helps students find,
organize and manage (p. 16).
Throughout the analysis of this category, it can be noticed that several aspects related to the
initial training, the most important of them it is related to the pre-service teacher and it allows
knowing how she/he is following the initial training education from the pre-service point of view.
Therefore, what it was found in first stance, it is that the pre-service teachers in full practice is
advocated and commitment to the process of teaching because most of them at the moment of the
pre-service knew moment know that teaching is what they really want to do, for instance, the
student number 2 said in the interview of sixth semester in the question number 1:
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1. How did you feel in your last pedagogical practicum taking into account feelings, the
institution and the relationship with the others? Compared to the previews experiences
you had.

I felt very comfortable in my process at Cun even because I knew that teaching is what I
want for life, I could learn a lot, improve my attitude in front of the class and my
relationship with everybody was great.

Also, it could be seen that they have lots of perception before starting, perceptions which they
change through the development of this process, so that way, they start to substantiate their
teaching skills. At this point, the pre-service teachers set their teaching beliefs and their teaching
style, getting involved with a real labor teaching process.
Picture.4.1. First observations

In addition, it was found that the pre-service teachers missed the experience of teaching
children. As Villant (2002) has mentioned,
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“In a recent study in Venezuela, it noted that both young teachers as the older ones consider the
university training in education is quite good in theory but lacking the practical dimension it does
not educate teachers to deal with children nor provides tools to go from the theory to the
practice”.
In fact, the interviews made to the pre-service teachers showed as a result that they would
have liked to teach English also to children. For example, this is what most of them said about it
in the last interview at ninth semester:
What changes would you make to you pedagogical practicum process? Why?
I would have liked to have the possibility of teaching in different places with other
population for example: children, because I think it is important to interact with them also

Even thought, it is important to learn to handle adults in English class, for those pre-service
teachers who had not had the experience before to teach in other kind of context, they will have to
keep just the one experience teaching adults and see by their own ways how to learn to manage
children groups. Besides, there are many differences between teaching adults and children as it is
mention in the article. In sum up, students from La Salle University get the experience teaching
English for adults, however, when they get graduate and start seeking a job, they find most of the
jobs are related to teaching children, seen that for teaching in a University it is needed a postgrade studying. At that point, the pre-service teachers would have to redefine their teaching
theories and beliefs in a children context. .
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To conclude what was shown in the investigation is that there are many differences between
the experience teaching adult and children, which is important for pre-service teachers to know,
so that, when they get graduate they would be prepared to face more than one kind of population.

4.5.2 Pedagogical practicum experience: This category emerges in the research because the
pre-service teachers according to Villan (2002) teachers admit that teaching practices have been
the most important component during their training (p. 20). Given the last statement, in this
research the experience in pre-service practicum is also one of the most important contents in the
training teacher, because it is a social interaction in an educational context. Consequently, three
aspects were found related to the pre-service process, first of all, the head teacher is an important
influence on the development of the pre-service practicum, second teamwork between the
students in pre-service is unstable and lastly time distribution does not always correspond to
what students in practicum expect.
Through the analysis of the second category, it was found that the head teacher is the strongest
influence in the pre-service teachers. According to Mule (2006) teachers lies at the heart of the
concept of practicum. The underlying belief is that teacher professional development thrives
through a continuous study of his or her own teaching practice and interaction with others
involved in the same process. (p. 207).
However, there are some issues that influence more than others. For instants, in some cases
the head teacher focused too much on the student in practicum, taking into account that there was
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a previous arrangement about what student teachers had to do, which made the practicum a bit
harder for some of them. Instead of doing some activities to apply in the classroom in a
determined time, they turned out to do the whole class or even improvised activities to achieve
the whole class. This was mostly responsibility of the head teacher since S/he was to take the rest
of the class after the teacher student‟s performance. The student number 4 declares in one of the
interviews made in eighth semester:

What did you like about your homeroom teacher? What did you dislike?
I liked that she was a nice person and developed her classes in a good environment. I did
not like that she always did a quiz at the beginning of the class and students felt
uncomfortable with it. I did not like the fact that sometimes she lean too much on me in
terms of what is had to be done during the class.

Therefore, this was a negative factor which influenced training teachers, because they felt they
were being used to cover the work of the head teacher of the classroom. On the other hand, the
case was different, because the head teacher did not allow the pre-service teacher to perform,
then, the teacher student prepared his/her activity in class but he/she was not allowed to apply it,
since some head teachers did not trust practicum. Consequently, it is a negative fact that might
influence in a wrong way on the teacher student, since they need to be given the role of the
teacher from the first day. Even so, the practitioners admitted, that the feedback from the head
teacher was very important for them. Each word or observation was significant for their
performance, and there was not a practitioner who did not follow their recommendations.
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This is what most of them stated in the interview base on the student number 5:
What did you like about your homeroom teacher? What did you dislike?
Fortunately my homeroom teacher Alicia Ramos, was a teacher who had been teaching
for a lot of time, so I saw on her a great teaching experience, through that experience she
carried out organized classes, the students paid attention and interacted with her when
the activities required it. Her wide language knowledge allowed her to make clear several
aspect of the class and it was important for me to pay attention at everything she made or
suggested in order to learn how to teach.
However, for some of them was difficult to take into account feedback because there were
some teachers who just spotted at the wrong things about the activities the practitioners
developed in the classroom. At this point, some of them did not feel support from their head
teacher, taking into account that feeling supported helps achieve good performance in the
practicum. This situation can be seen as a negative factor that might affect the training teacher.
The student number 3 let us know how she felt about it in one of the answers to the interview in
sixth semester:
How did your homeroom teacher influence your first semester as practitioner teacher?
Sincerely in many aspects because the professor was the one who gave us the confidence
to performance in the classroom. It was important because he gave us tips to teach and he
gave us feedback that allowed us to improve. Even though he always regarded the
negative aspect of my classes and sometimes I just felt not like to teach, I expected to give
me a feedback on my strengths not just my weaknesses.
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On the other hand, teamwork between practitioners is not always stable. Some of them found
support and help in their partners, but some of them were unable to agree about activities and
issues related to the classes. Some of them stated that it had been better if they started practicum
by themselves because teamwork is not always manageable. Despite not having good teamwork,
this factor could be seen in a positive way, because this way practitioners face work experience
also, just like the ones professional teachers face in their schools.

Picture 4.2. Class observation

In addition, the time was also difficult to manage for some of the practitioners. In the
interviews, they stated that time was not enough for the development of the activities. they also
declared that the syllabus they had to carry out was to long for the short time of the term. It was
identified that they were willing to do many activities, and they were very committed to the
practicum they were doing, but time did not let them develop everything they had in mind. As a
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result, they felt they needed more time with students. The students number 1 answer about it in
the interview made in seventh semester, this is what most of them said:
What changes would you make to you pedagogical practicum process? Why?
I found difficult to carry out the whole syllabus and the activities that I prepared because of
the time, I think it was not well distributed.

To sum up, during practicum there are lots of factors that the pre-service teachers have to deal
with, such as infrastructure, relationships, teamwork and educational issues. According to this
research pre-service practice lets students to face an educative context, which includes the
relationship with the students and the relationship between colleagues. Therefore, for some of
them it is difficult to manage such aspects during this formative process.
4.5.3 Influential factors in the teacher education: Through the analysis of the third
category, four important factors were identified that might affect the training teacher development
in a positive or negative way. Those factors were related again to the head teacher and the role
given to the students in practicum, the infrastructure where the pre-service was carried out, the
time when the process of the pre-service practice started and the lack of implementation of ICT
also influence in the training.
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To start with, it was identified that the head teacher attitude is very important for the preservice teacher during the process, since the pre-service teacher works according to what the head
teacher says. Throughout the research with the eight pre-service teachers it was observed they
were very commitment, but there were issues that influenced their training, such as the fact that
some of them were given the role of a teacher and others were not. Those who were seen as
teacher in the institution had better performance in practicum than those who were seen just as a
student about to get graduate. For instance the student number two evidenced the importance of
being seen as teacher, This is what she answered in one of the interviews:
How did you feel in your last pedagogical practicum taking into account feelings, the
institution and the relationship with the others? Compared to the previews experiences
you had.

It was a good experience, I felt comfortable because the head teacher always introduced
me as one more teacher not as a students about to get graduated, then I got more
confidence with the students and teachers; but I had different problems to present visual
activities because at (CUN) I didn’t find good technological resources.

Such feeling depends on the head teacher of each classroom and they have to be aware of
practicum, which means having a teacher in training teaching a class, who needs to be trusted and
seen as the teacher of the class. This can help his/her professional development to be more
positive and rewarding. The ones who were in the pre-service but were not allowed teaching, they
finished the process with an unsatisfactory attitude, because they could not apply all they had
learnt at college.
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Picture 4.3. Second observation

According to this research, it could be said that the pre-service process in the initial training
has a valuable meaning which comes with lots of learning experiences that allow the future
teachers to constructing and reconstructing the meaning of the profession, its purposes and
guidelines. As Zabala y Cid (1998) declared a good head teacher: shows to the future
professionals how to carry out the integration of theory and practice in professional work how can
extract theory and classroom practice as the theory that they have been learning from books can,
in turn, projected onto the action classroom practice and help pre-service teachers to solve
problems that do not occur in it. (p. 32).
Consequently, pre-service teacher should be given the role of teacher during the pre-service,
as well as they need to be supported by the head teacher being allowed to performance and learn
how to teach, in the analysis of this category the eight teachers in pre-service accept that the
feedback given by the head teachers, helped them a lot in their process. Although there were
some head teachers who just spotted at the wrong things, this encouraged students to do their
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best. However, the data analysis showed that the teachers in pre-service who were given just
negative feedback were not motivated with the process of the pre-service nor for the profession.
Furthermore, this data analysis showed that the environment and the infrastructure of the
institution where the pre-service was carried out, it also affect the performance of the teacher
because they complain about the size of the classroom seen that they could not develop certain
activities because of it.
Picture 4.4. Third observation

But this finding on the other hand shown that thanks to that, students were bound to be
creative in the class and adapt what they wanted to teach to the circumstances. In addition,
throughout the analysis of the interviews students in pre-service complain about the time when
the pre-service started, because when they arrived to the institution where the pre-service will be
carried out, they found that students had already begun classes, which made difficult the
beginning of the process, seen that the pre-service teachers missed the very beginning of the
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classes with the students they were going to manage. So that, they had to keep up and start
performing in the middle of the process of students, at that point, it was even difficult for them to
be seen as teacher of English.
The last result showed in the data analysis, has to be with the implementation of ICT, seen
that pre-service teachers expected to apply more technological tools in their classes but it was not
possible because the institution did not have the equipment necessary. As a result, they had to
prepare traditional classes in the classroom due to the lack of technological resources. Pre-service
students stated that this factor was difficult to manage because they felt they missed the teaching
process throughout ICT in which they could have done more with the students of the institution.
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Chapter 5
5. Conclusions and implication.
In this chapter it will be presented the results found during the research, it is expected to give
an answer to the objectives mentioned at the beginning of this investigation. On one hand, the
researches aimed to analyze situations given in the pre-service which predominate in the initial
training teachers, on the other hand, to examine the pre-service experiences that transform the
teaching act and the teaching theories of the eight teachers in initial training under studied, lastly
it was target to contribute to the investigation of training teachers with the findings given along of
this research.
5.1 Pedagogical implication: According to the results in this research it was possible identify
that pre-service teachers missed the experience of teaching children, due to the fact that they just
worked with adults during their pre-service, and some of them did not have any experience in
education fields. So that, when they are going to teach in a children academic context, they are
not going to have bases to do it in terms of pedagogical strategies, because at college they just
learnt to teach adults and the process of it is totally different.
Furthermore, it was found that the head teacher is a great influence on the professional
development of pre-service teachers. However, in some cases that influence was in a negative
way but in others was in a positive way, the participants under studied stated that some head
teachers used to lean on them in terms of work, nevertheless, in other cases the head teacher did
no allowed the pre-service teacher to performance. At this point both of the influences were
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negative because during the pre-service process must exist the teamwork between the head
teacher and the pre-service teacher. In addition, it was noticed the lack of time to develop all the
activities that pre-service teachers prepared, seen that through the research they declared did not
to have enough time to carry out the curriculum demanded by La CUN in either of the semesters.
Also, in terms of team work, students during the pre-service were required to work with a
partner in the development of the activities in classes, which was also a negative influence for
their initial training, due to the fact they had to agree with the partner when preparing the classes
and some of them did not get along. Issues like that were not properly for the first teaching
experience of the pre-service teachers, that is why some of them answered in the interviews, they
would have liked to start the pre-service by themselves, also because a teacher in a real labor
context teach solo in the classroom, not with a partner. So they did not consider useful to start a
teaching pre-service in a partnership.
During the analysis of the data, the researchers found that the infrastructure where the preservice process was carried out was also an influence on the initial education of the eight
students, but this influence is not much negative, the pre-service teachers said the classrooms of
the institutions were too small and they could not develop certain kind of activities due to the
room. However, this helped them to learn how to adjust the classes activities to the context and to
the place, which gave them experience about how to select teaching strategies and didactic
according to the infrastructure and the environment where they are developing the classes.
On the other hand, a particular fact noticed during the analysis was that students claimed about
the moment when they start the pre-service process in the first semester, because when the
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training teachers started the pre-service the students of the institutions had already began classes,
so the training teachers could not observe the whole process and could not start the process of
teaching from the very beginning with students, which was disconcerting for the starting of the
pre-service.
Lastly, as the lack of time was an influence, also the lack of technological resources during the
pre-service was as well; because training teachers could not apply what they knew in terms of
ICT due to the institution did not have the virtual tools to teach English through ICT. So they
could not apply what they learnt at college related to it.
5.2 Implication: After concluding the different situations during the pre-service process, and
achieving the first objective of this research related to the analyzing pre-service process
experiences which influence on training teacher, it was found that it is necessary for training
teachers to have the opportunity also to teach children during the pre-service process, it would be
better if they had the opportunity to explore different teaching contexts in order to get to know the
whole education field. So that, they would have enough experience to face the labor educational
market. In addition, it is show how important is to have teamwork between the head teacher and
the pre-service teacher, and this has to be stated from the beginning of the process, in order to
agree the role of each of the parties.
As well as, the mentor must be the same along the whole process and she/he is required to be a
guide and a support for the student teachers, as it is explained in theoretical framework. Which
was a situation lived by the participants that influenced in a negative way because their education
was interrupted several times when changing the mentor.
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When examining the pre-service process experiences that transform the teaching act and the
teaching theories of the eight student teachers, in order to develop the second objective of this
research, it was found that the institutions where the pre-service process is carried out must
allowed training teachers to apply ICT providing them with technological tools, so that they
would be prepare to face virtual education also in a real labor context, seen that it is what the
education is required now a days. The participants under study could not apply ICT activities
during the pre-service process, because the institution did not have enough resources.
Another important aspect found by the researches, was that pre-service teachers must be allowed
to performance according to the agreements made at the beginning of the process and not
according to what the head teacher wants. The last argument is stated, due to the fact that the
researchers observed how some head teachers leaned on the practitioner in terms of classroom
work.
When observing classes, the researchers observed that the time to carry out the curriculum of the
teaching practice was not enough, which was also stated by the participants during the data
collection. That is the reason why, the researchers agree that time must be enough for training
teachers to carry out a curriculum and their activities.
As one of the last relevant aspects found by the researches, and taking into account the
experiences told by the participants supported by the theoretical framework, training teachers
should start the pre-service process by themselves, not in a partnership with a classmate because
they have to face that context themselves, seen that in a real education labor market they teach by
themselves with nobody by their side.
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Finally, according to the last findings and results of this investigation, the researchers agree that it
is necessary to improve the training teacher, and La Salle University should rethink the possible
factors that might be influencing in a positive or negative way the pre-service process. In this
way, with this project the researches make a contribution to the future training teacher
investigation, achieving this way the last objective of the research.
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